The authors' discussion will describe how teacher retention is in jeopardy. Many novice teachers are ill-prepared to handle the rigorous school days and challenging students academically and behaviorally (Stansbury & Zimmerman, 2002) . Novice teachers need guidance and support to ease tensions and stress levels which arise during teaching (Bolin, 2008). Common preparation periods and team teaching is an effective form of staff development (Lewis et al., 1999 
INTRODUCTION
Education has undergone many reform transformations, such as changing from an environment of working alone to working as a team. The modern approach seeks to influence student and professional learning through teamwork (Fullan, 2003; Lambert, 2003; Schmoker, 2006) . Novice teachers need continuing professional development from more seasoned faculty to provide support and feedback in order to grow as instructors and leaders in their schools and in the teaching profession.
Professional developments can be an evolutionary process for teacher proficiency and community development when there is an expectation apart from the educational environment.
Background of Teacher Education and Development of Teachers
One of the greatest changes in teacher demand in public schools happened when Baby Boomers matriculated through schools in the 1960s and 1970s. The enrollment population of K-12 students grew to 46 million from 26 million between the 1950s and 1970s (Grissmer, 2004) . The student population declined in 1985 to 39 million and rose again to 48 million in 2009. According to Grissmer (2004) , the enrollment increased in the 1950s created a high need for teachers. High enrollment rates fueled the increase of college students entering the profession. High retirement rates and student enrollment growth in the 1960s resulted in lower classroom sizes (Grissmer, 2004) . The teacher demand declined significantly in different regions like the south and west, which experienced ARTICLE population growth. The east and north saw enrollment decline rapidly leading to lower teacher demand (Grissmer, 2004 ).
The growing need for teachers in the 1960s and 1970s increased teacher pay causing tighter competition among school districts. The country also experienced a boost of college students majoring in education who believed that a teaching degree would almost guarantee work (Grissmer, 2004) . When the market for teachers decreased in the late 1970 and 1980s, salaries and education majors are declined. A higher need for teachers predicted salary increases and a rise in education majors. According to Hoffman and Jorgenson (2003) , NCLB standards demanded children through nationwide, despite ethnicity, income, or background, achieve lofty academic standards (Hoffman & Jorgenson, 2003) . The law demanded accountability when children were not learning. Support must be available to under achieving schools. Hoffman and Jorgenson (2003) stated that the next logical step for a country previously dedicated to superiority and equality in education was NCLB legislation.
The tradition of change preceeding No Child Left Behind
[NCLB] ending in a chance to put legislative power behind was in place. Expectation of accountability is tied directly to funding. Nationwide Districts are accountable to ensuring all students achieve standards at grade level.
NCLB reported data must explain each student's educational path and the value of service of each school.
Boyd, Grossman, Lankford, Loeb and Wyckoff (2007) suggested that beginning teachers benefit from improved pupil test scores, which allows for evaluating the 
Mentoring and induction programs
Common preparation periods and team teaching is an effective form of staff development (Lewis et al., 1999) .
Teamwork allows stronger teachers to help weaker teachers and produce improvements in teaching by sharing techniques and information. Proper curriculum alignment can advance student learning (Lewis et al., 1999) . Teachers can share various perspectives about a student by using teamwork philosophy. Lewis et al. (1999) stated that 42% of teachers in smaller districts with student enrollment fewer than 1,000 will unlikely use mutual time for planning opposed to 60% in larger districts with student enrollment exceeding 10,000. Team teaching and interdisciplinary teaching is uncommon in many urban districts and rural districts. Lewis (1999) 
